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Abstract 

This study aimed to find out the impact of effective teaching strategies on producing fast and 

good learning outcomes. It also aimed to determining the role of the study variables (the place 

graduation, the college where he taught in, the number of published research, the number of 

conferences and workshops , participation in the Good Samaritan program, teaching experience 

and academic rank) in producing fast and good Learning outcomes. To achieve these purposes, 

the researcher used a 25- item questionnaire distributed among lecturers at An-Najah National 

University. Additionally, the researcher interviewed five lecturers randomly selected from the 

same faculties at An-Najah National University as well. 

The data were collected and analyzed using SPSS to answer the questions of the study. The 

researcher found out that there was positive impact of effective teaching strategies on producing 

good and fast learning outcomes. Also, the results showed that there were no statistical 

significant differences at (α = .05)  in the impact of effective teaching strategies on producing 

fast and good learning outcomes due to the study variables. Based on these findings, the 

researcher recommended the lecturers to use effective teaching strategies via continual 

improvement and updating their teaching strategies. 
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1. Introduction and Theoretical Background

What determines the kind of learning outcomes is the appropriate knowledge given to the 

students by a variety of pedagogies. From here, immerges the role of the teacher in selecting the 

best material and directing learners to the best trusted sources of knowledge. Because people are 

learning all the time, we need rubrics that can help educators distinguish between good and bad 

learning outcomes. Organizations and societies as well as the psychology of learning ask for new 
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learning outcomes, new learning processes which are the results of new effective teaching 

pedagogies.  

 

The results of effective teaching as described by educators and institution representatives refer to 

learning outcomes that are durable, flexible, functional, meaningful, generalizable and 

application-oriented. Furthermore, teaching effectively results in independent- learning, thinking, 

collaboration and regulation-skills. In order to be able to reach the results mentioned above, new 

kinds of teaching processes are needed: active, constructive, goal-directed, diagnostic, reflective, 

discovery oriented, contextual, problem oriented, case based, among others. Applying these 

teaching strategies appropriately requires well-trusted means of knowledge are needed and here 

the teacher's role appears. 

 

Although many people believe that good teaching is impossible to define in any general way, a 

large body of research suggests that certain characteristics are consistently associated with good 

college teaching as viewed by students, other teachers, and administrators. In a study of winners 

of the Alumni Distinguished Teaching Award at Ohio State (Ebro, 1977). To the researchers' 

knowledge, observation of classes identified the following characteristics of effective teaching. 

 

First, good teaching practices encourage cooperation among students, this principle deals with 

teaching practices which encourages cooperation among students. (Beishuizen, 2001) suggested 

to the teachers to encourage participation in classroom and to create effective asynchronous 

discussion. Second, good teaching practices encourage active learning, they support project-

based learning which determines that students learn valuable skills from seeing and doing. Third, 

good teaching practices provide the teacher with valuable feedback about students’ progress; and 

accordingly can make amendment to improve students’ learning.  

 

Fourth, good teaching practices communicate high expectations, teachers should communicate 

high expectations for students’ performance by giving them challenging assignments e.g. asking 

students to apply theories to real-world situations. 

 

Fifth, good teaching practices take into consideration the students' learning styles and allow 

students to research their own issue of interest, instead of assigning particular issues. This 

encourages students to express their own diverse points of view. Instructors can provide 

guidelines to help students select topics relevant to the course while still allowing students to 

share their unique perspectives.  

 

Sixth, good teaching practices respect commitment and punctuality. They began class promptly 

and were well organized. They taught at an appropriately fast pace, but stopped regularly to 

check students’ comprehension and engagement.  

 

Seventh, good teaching practices encourage rapport in the classroom with learners. Teachers 

praise students and provide warm classroom climate by allowing students to speak freely and 

express their opinions. Eighth, good teaching practices enhance self-confidence, (Eison, 1990), 

stresses the importance of confidence for new teachers which can be built upon good planning, 

clear goals, and a cultivation of relaxation and self-esteem.  
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Ninth, good teaching practices helps to sustain growth in teaching by involving continuing to 

learn. (Chism, 1993), suggests that experienced teachers can avoid burn out and continue to 

improve through stimulating their own thinking by taking advantage of opportunities to learn 

new approaches for teaching and reflecting on their teaching continually and making changes 

based on those reflections. 

 

It is concluded that effective teaching pedagogies can result in using the most beneficial kind of 

knowledge which in turns will achieve good and fruitful learning outcomes. Lack of effective 

education is one of the greatest barriers to success and achieve learning purposes, therefore, the 

researcher conducted this study to shed light on the importance of teaching strategies and their 

effects on the learning process. 

 

2. Statement of the Problem 

 

As the researcher works in the field of teaching, he noticed that students are slow learners and 

low achievers, this problem may occur as a result of many reasons, one of them is the teachers’ 

teaching strategies. By reviewing the literature on the topic and visit some of the lecturers at the 

university through the sincere friend program, the researcher noticed that the practice of effective 

teaching at the university level in Palestine has not been studied and did not receive the attention 

of researchers in this area.  This is what encourages the researcher to conduct this study to 

examine the impact of effective teaching strategies on producing good and fast learning 

outcomes.  
 

3. Purpose of the Study 

 

This study tries to achieve the following purposes: 

 To examine the impact of effective teaching strategies on producing fast and good 

learning outcomes. 

 It also seeks to identify the role of the study variables ( place of graduation, college 

where they taught in ,number of research , number of conferences and workshops , 

membership in Good Samaritan program , years of experience and academic rank ) on the 

impact of effective teaching strategies on producing fast and good learning outcomes . 
 

4. Importance of the Study 

 

This study is an important attempt because it deals with an important issue, which is teaching 

strategies and their effects on students’ learning outcomes. It is also important because it gives 

useful information about the relation between teaching strategies and learning outcomes for the 

lecturers so they can take the study results into consideration when preparing for their teaching. 

 

5. Questions of the Study 

 

This study tries to answer the following questions: 

 

5.1.What is the impact of effective teaching strategies on producing fast and good learning 

outcomes? 
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5.2.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to the place of graduation? 

5.3.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to the college he taught in? 

5.4.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to the number of research? 

5.5.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to the number of conferences 

and workshops? 

5.6.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to membership in good 

Samaritan program ? 

5.7.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to years of experience? 

5.8.Are there statistical significant differences at (α = .05) in the impact of effective teaching 

strategies on producing fast and good learning outcomes due to the academic rank? 

 

6. Limitations of the Study  

 

The study was conducted on a sample of the scientific and literary lecturers chosen randomly at 

An Najah National University during the second semester of the academic year 2015/2016. 

 

7. Definition of Terms  

 

7.1.Effective Teaching: Teaching that includes the cultivation of thinking skills, stimulating 

interest in the subject, and motivating students to learn. Weimer (2013) 

7.2.Effective Teacher: He/ she is one who demonstrates “… closeness, warmth, and enthusiasm 

(immediacy) perceived physical and psychological closeness of the teacher to the student …” 

(Walls et al., 2002:40).  According to Beishuizen, 2001, the most important characteristics of 

the effective teacher are being skilled, knowledgeable and experienced  

7.3.A Good Samaritan Program: It is a program which takes place at An-Najah 

National University, where some of the lecturers are trained to visit other lecturers   of their 

friends in the same faculty followed by writing a report that highlights strong and week 

points about the visited colleague. Through exchanging visits, lecturers can improve their 

teaching performance which in turns can improve students’ achievement. According to Hay 

McBer (2000) suggested that ‘star teachers’ have knowledge and skills that can develop 

those who are lacking or have identified an area for their own improvement.  

7.4.Academic Rank: the rank of a faculty member in a college or university, as professor, 

associate professor, assistant professor, or instructor. 

 

8. Literature Review 

 

A number of studies have dealt with teachers’ personality and what good teachers’ 

characteristics are .In this study the researcher refers to some studies related to the topic of this 

research. The researcher arranged similar studies chronologically from the most recent to the 

least 
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Raymond, (2008) concluded that both faculty and students in the Gulf stated that effective 

university professor as a person who: (1) is appreciative, (2) makes classes interesting, (3) is fair 

(4) cares about students’ success, (5) shows a love for their subject, (6) is friendly, (7) 

encourages questions and discussion, (8) is always well prepared and organized, and (9) 

simplifies their materials. Findings of students’ and faculty’s perspectives suggest that effective 

teaching is the blending of both personality and ability factors. The key factor, however, remains 

the teacher’s personality. To some extent this agrees with Chickering and Gamson, 1991 and 

Hiebert & Grouws, (2007) who argued that effective teachers have an impact on students’ 

progress which could be looked upon as a relation between theory development and empirical 

work.  

 

In the area of sharing students in teaching, Grzega, (2005) and Marion, (2007) overstressed 

learning by teaching and found out it is a widespread method in Germany where students take 

the teacher's role and teach their peers.  This method is very effective when done correctly. 

Having students teach sections of the class as a group or as individuals is a great way to get the 

students to really study out the topic and understand it so as to teach it to their peers. By having 

them participate in the teaching process it also builds self-confidence, self-efficacy, and 

strengthens students speaking and communication skills. Students will not only learn their given 

topic, but they will gain experience that could be very valuable for life. 

 

In regard to feedback and evaluation, some researchers believe that an effective teacher is who 

consistently achieves goals that are related either directly or indirectly to students’ outcomes 

(Anderson, 2004; Sojka & Deeter-Schmetz, 2002; Chen & Hoshower, 2003). On the other hand 

other researchers Hativa, 1995; Gallagher, 2000Sojka, Gupta, & Deeter-Schmetz, 2002 and Bain, 

2004)   showed that most faculties do pay attention to students’ feedback.  Instructors show a 

high degree of motivation to improve their teaching based on students’ feedback.   When faculty 

are well informed about the purposes of evaluation, much of their anxiety dissipates and 

willingness to learn from students’ feedback increases.   

 

Hobson & Talbot, (2001) added in the area of evaluation and its importance saying that data used 

for evaluation should be decided by various stakeholders, including administrators, faculty and 

students, should collaborate in determining a proper evaluation system.  Further, student rating 

data should be used in combination with other criteria in order to provide a better assessment of 

teaching, which is inherently a multidimensional construct.   

 

Furthermore and in comparing between different forms of evaluation, Theall & Franklin, (2001) 

indicated that mid-semester evaluations and feedback accompanied with consultation from a 

faculty developer or peer are more effective than traditional practices that leave the instructor to 

interpret end of semester findings by him/herself.   

 

Another issues to consider is the correlation between organizing the material and effective 

teaching skills, where Lowman, 1996; McBer, 2000; Borich, 2000 and Day 2004 found out that 

an effective teacher is one who possesses competence in organizational skills such as 

systematizing materials in logical sequence with a high degree of clarity and presenting those 

materials in structured, step-by-step procedures. 
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In the area of showing the relationship between grades and students’ ratings, Marsh & Roche, 

(1997) focused on the positive relationship between grades and students’ ratings as a potential 

biasing factor. They said that the danger with this relationship is that it may encourage faculty to 

inflate their grades for the purpose of garnering higher ratings. Theories show that students infer 

course quality and own ability from received grades; students give high ratings in appreciation 

for lenient grades; and teaching effectiveness influences both grades and ratings. (Greenwald & 

Gillmore, 1997a; McKeachie, 1997; Chambers &Schmitt, 2002; Greenwald & Gillmore, 1997). 

 

From the previous literature review, it can be concluded that many researchers focused on the 

importance of teachers’ efficiency in order to produce good quality teaching .For example: 

Raymond (2008); Anderson (2004); Hebert & Grouws (2007). On the other hand, some of the 

previous literature dealt with students’ evaluation and giving feedback on students’ 

achievements .For example: Theal & Franklin (2001); Hebson & Talbat (2001); Sojka et al 

(2002). Furthermore, this study examined the impact of effective teaching strategies on 

producing good and fast learning outcomes from the lecturers’ perspectives at An-Najah 

National University using variables which make it unique.  

 

9. Methodology 

 

This methodology deals with the sample and population of the study. Also it explores the 

description of instrument of the study and its significant differences, procedures, variables and 

statistical analysis. 

 

10. Population of the Study 

 

The population of the study consisted of all male and female lecturers at literary and scientific 

faculties at An-Najah National University. 

 

11. Sample of the Study 

 

The sample of the study consisted of eighth lecturer at An-Najah University. They were 

selected from four colleges (2 scientific and 2 literary) as follows: 

 

Table1: Distribution of the study sample according to the independent variables 

Variables Levels Frequency Percentage 

Place of graduation 

Inside Palestine 2  %25.0 

Arab countries 3 %37.5 

Foreign countries 3 %37.5 

College  
Humanities  4 50% 

Applied Sciences 4 50% 

Number of research 

Less than 5 2 25.0 % 

From 5-10 5 62.5 % 

More than 10 1 12.5 % 

Number of 

conferences and 

Less than 5 4 50.0 % 

From 5-10 2 25.0 % 
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workshops  More than 10 2 25.0 % 

Good Samaritan 

program 

Member  4 50% 

Not a member  4 50% 

Years of experience 

Less than 5 2 25.0 % 

From 5-10 3 37.5 % 

More than 10 3 37.5 % 

Academic rank  

Assistant professor  3 37.5 % 

Associate professor  4 50 % 

Full professor  1 12.5 % 

 

12. Instruments of the Study 

 

The researcher used a 25-item questionnaire to identify the teachers’ responses towards the 

impact of effective teaching strategies on producing fast and good learning.  The second tool of 

this study is a semi – structured interview which was designed by the researcher. It consists of 

three relevant questions  

 

12.1. Validity of the Tool 

To ensure the validity of the study tools the researcher gave them to a pair of judges: two 

specialists at An-Najah University. Their modification and recommendations were taken into 

consideration. 

 

12.2. Reliability of the Tool 

The researcher used Cronbach Alpha Formula to measure the internal consistency of the research 

tools which was (81.3).  

 

13. Variables of the Study 

 

This study includes the following variables: 

 

Independent variables: 

1) Place of graduation: (Inside Palestine, Arab countries or foreign countries). 

2) College: (Humanities or applied sciences). 

3) Number of research: (fewer than 5, from 5-10 or more than 10). 

4) Conferences and workshops: (Less than 5, from 5-10 or more than 10). 

5) Good Samaritan program: (member or not a member). 

6) Years of experience: (fewer than 5, from 5-10 or more than 10). 

7) Academic rank: (Assistant professor, Associate professor or full professor). 

 

Dependent variable: 

1) The impact of effective teaching strategies on producing good and fast learning 

outcomes. 
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14. Results and discussion  

 

This section presents the statistical data that have been analyzed using the SPSS statistical 

program. The data collected through the tool of the study represented by the questionnaire used 

to identify the impact of effective teaching strategies on producing good and fast learning 

outcomes. 

 

14.1. Results Related to Question (1) What is the Impact of Effective Teaching Strategies 

on Producing Good and Fast Learning Outcomes? 
 

In an attempt to answer this question, means, standard-deviations and percentages of each item 

were used, the researcher conducted the following levels to estimate the relation between 

computer and classroom interaction. 

(80%-100%) very high. 

(70%- 79.9 %) high. 

(60%- 69.9 %) moderate. 

(50%- 59.9 %) low. 

(Less than 50%) very low. 

Table (2) shows the results.  

 

Table 2: Means, standard deviations, percentages and degree of the items of the study tool 

NO Item  Mean  
Standard 

deviation  

Percentage% Level / 

Degree 

1. 

The teachers who graduate from national 

universities have low effective teaching 

strategies. 

3.53 .830 

70.6 

High  

2. 

Teachers who graduated from foreign 

universities have good and effective 

teaching strategies. 

4.25 1.03 

85.0 
Very 

high 

3. 
The place of teacher graduation doesn’t 

affect his teaching strategies. 3.51 .92 
70.2 

High  

4. 

Teachers who graduated from Arab 

countries universities have more effective 

teaching strategies than teachers who 

graduated from Palestinian universities. 

3.25 1.28 

65.0 

Medium  

5. 
Teachers who studied in humanistic 

colleges have better teaching strategies. 3.75 1.03 
75.0 

High  

6. 

The college where teacher had learnt 

doesn’t affect possessing effective   

teaching strategies. 

3.65 1.28 

73.0 

High  

7. 

The college that the teacher studied in 

increases the degree of possessing effective 

teaching strategies. 

4.25 1.03 

85.0 
Very 

high  
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8. 

Teachers who studied in applied science 

colleges possessing more effective 

teaching strategies than who studied in 

humanistic colleges. 

3.12 1.12 

62.4 

Medium  

9. 
The number of published researches 

influence teachers’ teaching strategies. 
4.21 1.35 

84.2 Very 

high  

10. 

The teachers who published researches 

have obtained good and effective teaching 

strategies.  

4.25 1.03 

85.0 
Very 

high 

11. 

The teachers who published researches 

periodically are possessing better teaching 

strategies than who don’t publish 

researches. 

4.30 .830 

86.0 

Very 

high  

12. 
The teachers who attended conferences and 

workshops have good teaching strategies. 
4.25 .700 

85.0 Very 

high 

13. 

The number of attended conferences and 

workshops don’t influence teaching 

strategies. 

2.55 .530 

51.0 

Low  

14. 
Conferences and workshops are beneficial 

and improve teachers’ teaching strategies. 3.56 .640 

71.2 
High  

15. 

Teachers who participate in good 

Samaritan program can improve their 

teaching strategies. 

4.25 1.03 

85.0 
Very 

high 

16. 
The Samaritan program has no impact in 

improving teaching strategies. 
3.25 .880 

65.0 
Medium  

17. 

Teachers who participate more in the 

Samaritan program can possess better 

teaching strategies than who don’t 

participate. 

3.52 1.12 

70.4 

High  

18. 

The number of teachers’ years of 

experience has significant effects on 

teachers’ teaching strategies. 

4.27 1.12 

85.4 
Very 

high  

19. 
Teachers’ years of experience affect the 

quality of teaching strategies. 4.32 1.30 
86.4 Very 

high 

20. 

Early appointed teachers are possessing 

effective teaching strategies better than 

newly appointed teachers. 

4.30 1.41 

86.0 
Very 

high 

21. 
Years of experience has no effect on 

possessing effective teaching strategies. 3.75 1.03 

75.0 
High  

22. 
The teachers’ academic rank has no effect 

on possessing good teaching strategies. 
3.87 .83 

77.4 
High  

23. 

The teachers whose academic rank is high 

have better teaching strategies than low 

academic rank teachers. 

3.57 1.12 

71.4 

High  
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24. 

The academic rank have a positive effect 

on possessing effective teaching strategies. 3.87 1.24 

77.4 

High  

25. 

If the teacher has high academic rank this 

doesn’t mean that he possesses effective 

teaching strategies. 
3.67 1.06 

73.4 

High  

 
Total degree 

3.98 .170 
79.6 

High  

 

Ten items have got very high degree. They are : 2,7,9,10,11,12,15,18,19 and 20 . Eleven items 

have got high degree. They are: 1,3,5,6,14,17,21,22,23,24 and 25. Three items have got medium 

degree. They are: 4, 8 and 16. Finally just one item has got low degree which is: 13. 

 

Table (2) illustrates that the degree of effective teaching strategies on producing good and fast 

learning outcomes are high and it demonstrates that the using of effective teaching strategies  can 

enhance and increase the production of good and fast learning outcomes. These results are in 

accordance with Hiebert & Grouws (2007); Grezega (2005) ; Anderson (2004) and Raba’ and 

Hirzallah (2015) who argued that an effective has an impact on students’ progress, so this proves 

that effective teaching strategies have a positive impact on producing good and fast learning 

outcomes. 

 

14.2. Results Related to Question (3) 
 

Are there statistical significant differences at (α = .05)between the teachers’ responses about the 

impact of effective teaching strategies on producing fast and good learning outcomes due to the 

place of graduation ? 

 

To answer this question the researcher used one way ANOVA test, the results of the test shown 

in table (4) below. 

 

Table 4: One Way ANOVA test 

Significance F 
Standard 

deviations 
Means  

Place of 

graduation 

.8070 .223 

.28284  2.8800 Inside Palestine 

.02309  2.8267 Arab countries 

.23438  2.9333 Foreign 

countries 

  

Table (4) above shows that there are no statistical significant differences at (α=0.05) in the 

lecturers responses towards the impact of using effective teaching activities on producing good 

and fast learning outcomes due to the place of graduation. The researcher attributed this result to 

the fact that teaching strategies are almost similar for all the staff members except a little bit 

better in favor of those graduated from foreign countries. The education system and the way of 

being taught could be the reason behind this difference in the means. 

 

http://www.granthaalayah.com/


[Raba *, Vol.5 (Iss.1): January, 2017]                                                     ISSN- 2350-0530(O), ISSN- 2394-3629(P) 

ICV (Index Copernicus Value) 2015: 71.21                                  IF: 4.321 (CosmosImpactFactor), 2.532 (I2OR) 

InfoBase Index IBI Factor 3.86 

Http://www.granthaalayah.com  ©International Journal of Research - GRANTHAALAYAH [53] 

 

14.3. Results related to question (3): Are there statistical significant differences at (α 

= .05)  in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to the college he /she taught in ?  
 

To answer this question Independent T-Test was used in order to identify the differences 

between the lecturers’ responses towards the impact of effective teaching strategies. 

 

Table 5: Independent T-Test 

College Mean Standard deviations t Significance 

Faculties of Human Sciences  2.9120 .21982 

.649 .540 

Faculties of Applied  sciences  2.8267 .02309 

 

The results shown in table (5) above indicate that there are no statistical significant differences at 

(α=0.05) in the lecturers’ responses towards the impact of effective teaching strategies on 

producing good and fast learning outcomes due to the college he /she taught in. The researcher 

attributed this result to almost similar teaching approaches followed by the different staff 

members. However, the differences in the means may be as a result of using more divergent 

teaching approaches by some of the staff members in the faculties of human sciences and this 

can be attributed to the staffs’ more exposure to educational theories and pedagogies more than 

their colleagues in the faculties of applied sciences 

 

14.4. Results related to question ( 4 ): Are there statistical significant differences at (α 

= .05)  in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to the number of research ? 
 

To answer this question the researcher used one Way ANOVA test and the table below show the 

results. 

 

Table 6: One Way ANOVA Test 

Significance F Standard deviations Means  Number of research 

.883 127. 

36770. 2.9400 Less than 5 

12522. 2.8640 From 5-10 

.1242 2.8400 More than 10 

 

The above table reveals that there were no statistical significant differences at (α=0.05) in the 

participants’ responses towards the issue of the impact of effective teaching strategies on 

producing good and fast learning outcomes due to the number of research variable. The 

researcher attributed this results to that not all the researchers directed towards teaching 

strategies issue, they may deal with different issues which do not help in improving teaching 

strategies.  
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14.5. Results related to question (5): Are there any statistical significant differences at (α 

= .05)  in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to the number of conferences and workshops ?  

 

To answer this question the researcher used one Way ANOVA Test, the results shown in table 

(7) bellow. 

 

Table 7: One Way ANOVA Test 

Significance F Standard deviations Means  Number of conferences 

.239 1.932 

.22390 2.8800 Less than 5 

.00000 2.8400 From 5-10 

.22627 2.9200 More than 10 

 

The results of this question shows that there were no statistical significant differences at (α=0.05) 

in the responses on the impact of effective teaching strategies on producing good and fast 

learning outcomes due to the number of conferences and workshops variable . This result may be 

attributed to the fact that the staff members who participate more conferences or workshops use 

somehow better and more effective teaching strategies that help learners learn better and faster. 

 

14.6. Results related to question (6): Are there any statistical significant differences at (α 

= .05)  in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to the membership in good Samaritan program ? 

 

To answer this question the researcher used Independent T-Test, the following table shows the 

results.               

 

Table 8: Independent T-Test 

Good Samaritan program Mean Standard deviations t Significance 

Member  2.9000 .20265 
.306 .770 

Not a member 2.8600 .16492 

 

The results indicate that there were no statistical significant differences at (α=0.05) in the 

responses of the impact of effective teaching strategies on producing good and fast learning 

outcomes due to membership in Good Samaritan program variable .The researcher attributed this 

results to the fact that to be a member of the Samaritan program or not to be a member will not 

affect the lecturers’ attitudes towards the effectiveness of the impact of effective teaching 

strategies on producing good and fast learning outcomes. Nevertheless, the difference in the 

means in favor of those who are members in the program simply means that the members use 

better teaching strategies and thus affect students’ learning better. 
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14.7. Results related to question (7): Are there any statistical significant differences at (α 

= .05) in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to years of experience?   
 

To answer this question the researcher used one Way ANOVA Test, the results shown in the 

table below. 

 

Table 9: One Way ANOVA Test 

Significance F Standard deviations Means  Years of experience 

.563 .645 

.11314 2.7600 Fewer than 5 

.22030 2.9467 From 5-10 

.16653 2.8933 More than 10 

 

The results shown in the above table show that there were no statistical significant differences at 

(α=0.05) in the attitudes towards the impact of effective teaching strategies on producing good 

and fast learning outcomes due to years  of experience . The differences in the means in regard to 

years of experience are interpreted as follows: Those who have less than five receive the lowest 

mean due to lacking of experience where as those who have from five to ten receive the highest 

mean which shows that they have experience and enthusiasm as well while those whose 

experience is more than ten start to faint and lose enthusiasm.  

 

14.8. Results related to question (8): Are there any statistical significant differences at (α 

= .05) in the impact of effective teaching strategies on producing fast and good learning 

outcomes due to academic rank?   

 

In order to answer this question the researcher used one Way ANOVA Test. The results are 

shown in table (10).                                    

 

Table 10: One Way ANOVA Test 

Significance F Standard deviations Means  Academic rank 

.462 .906 

.2722 2.9867 Assistant professor  

.0383 2.8100 Associate professor  

 2.8400 Full professor 

 

Also the results of this question show that there were no statistical significant differences 

at(α=0.05) in the attitudes of the impact of effective teaching strategies on producing good and 

fast learning outcomes due to academic rank variable . The researcher attributed this result to the 

fact that no one can deny the importance of effective teaching activities to produce effective 

learning outcomes. 

 

15. Results Related to the Second Tool of the Study  
 

The interview is a kind of qualitative method of research which supports and strengthens the 

theoretical data. The interview consists of three questions as follow: 
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1) Do you support using effective teaching strategies in the teaching – learning process? 

2) Do you believe that the use of effective teaching strategies will influence the learning 

outcomes? 

3) Based on your experience, what do you suggest for improving effective teaching 

strategies? 

 

In regard to the first two questions, the five lecturers strongly support the use of effective 

teaching strategies on producing good and fast learning outcomes. Also they encourage the 

lecturers to vary teaching strategies for the learners to choose the activities that suit their 

abilities. 

 

In regard to the third question, the lecturers suggest attending workshops and conferences to 

share other lecturers’ teaching strategies and also to develop their own strategies and to have an 

eye on what is new in the field of teaching strategies. 

 

16. Conclusion and Recommendations  
 

Teaching strategies, like all the other materials, activities and resources we provide to learners to 

make them good learners. Providing learners with effective and good teaching strategies will 

endowed the learners with a variety of activities they can choose from what is suitable for their 

abilities and interests. 

 

The researcher comes to conclusion that is: Good and fast learning outcomes is the ultimate goal 

that teachers and learners are seeking to achieve. This study examined the impact of effective 

teaching strategies on producing good and fast learning outcomes. The study revealed that there 

is a positive impact of effective teaching strategies on producing good and fast learning 

outcomes. The study shows that there were no statistical significant differences at (α=0.05) in the 

lecturers attitudes towards the impact of using effective teaching strategies on producing good 

and fast learning outcomes. 

 

The researcher comes to another conclusion that effective teaching strategies have a positive 

impact on producing good and fast learning outcomes. It would be more helpful to consider 

teaching strategies as an aid to the teacher just like any other teaching aid. That is to say, 

effective teaching strategies can offer the teacher much more to enhance and support students’ 

learning. 

 

In closing teachers should not neglect the importance of effective teaching strategies in the 

teaching-learning process. They help offering the teacher and the learner with aids to produce 

effective learning outcomes. Based on the results of the study the researcher recommended the 

following: 

 Lecturers should use a variety of teaching strategies to choose the best for the topic they 

are going to teach. 

 Lecturers should develop their teaching strategies because the world is developing every 

day. 

 Lecturers should use teaching strategies that interest the learners and get them involved. 

http://www.granthaalayah.com/


[Raba *, Vol.5 (Iss.1): January, 2017]                                                     ISSN- 2350-0530(O), ISSN- 2394-3629(P) 

ICV (Index Copernicus Value) 2015: 71.21                                  IF: 4.321 (CosmosImpactFactor), 2.532 (I2OR) 

InfoBase Index IBI Factor 3.86 

Http://www.granthaalayah.com  ©International Journal of Research - GRANTHAALAYAH [57] 

 

 Lecturers should take into account learners individual differences when choosing the 

suitable teaching strategies. 

 Conduction other studies that deal with the same topic but from the learners’ 

perspectives. 
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