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ABSTRACT 
Culturally Responsive Pedagogy (CRP) highlights the importance of using a student’s 
cultural references in the learning experience. The development of technology in the 
classroom will provide students from a range of different cultural backgrounds to have 
equal access to the tools needed for successful participation in school. The technology-
enhanced learning environment using CRP will provide the opportunity for educators to 
create a high-quality inclusive learning environment that will support those students 
who come from diverse cultural backgrounds. The purpose of this chapter is to explore 
how CRP principles can be incorporated into the classroom using digital technology to 
better serve those students who come from a variety of cultural backgrounds. Educators 
will face both opportunities and challenges when it comes to using technology to create 
inclusive classrooms with the increasing number of multimedia-supported classrooms 
(Smith & Johnson, 2023). The focus of the discussion will be on the relationship between 
cultural sensitivity and the use of technology. The overall goal will be to identify ways to 
combine CRP with technology-enhanced learning while identifying the strategies and 
challenges of doing so, as well as the benefits of creating an inclusive educational setting. 
The chapter will also try to identify how digital tools can bridge gaps in culture, helping 
students to feel that they belong and participate actively in the educational experience. A 
literature review and a case study method were used for the research presented in this 
chapter. The analysis was based on the review of relevant literature on existing research 
related to technology integration and CRP theoretical frameworks. Several examples 
from real-world educational contexts were included in the chapter to demonstrate the 
applicability, successes and potential continuation of CRP in the classroom using digital 
technology in the classroom. 
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1. INTRODUCTION 
India has a diverse linguistic, cultural and religious fabric which necessitates an education system that acknowledges 

this diversity and accommodates this diversity. Culturally responsive pedagogy provides a framework for meeting this 
need by providing a framework to develop inclusivity and understanding within a classroom environment. Culturally 
responsive pedagogy focuses on the need to incorporate students’ cultural references across all aspects of their life-
learning in order to create an engaging and equitable learning environment (Gay, 2018). In a multicultural society, where 
classrooms typically contain students of many different cultural backgrounds, culturally responsive pedagogy works to 
address the gaps between learners’ cultural identity and their academic achievement by using culturally responsive 
pedagogy as a bridge to close the academic achievement gap between students from different cultural backgrounds. 
Culturally responsive pedagogy has also been shown to create culturally inclusive environments that improve students’ 
confidence and academic performance, especially among students from marginalized communities (Kumar & Sharma, 
2022). In the context of India, culturally responsive pedagogy has a transformative role in promoting equitable learning 
opportunities for all students, particularly when students’ access to quality education is impacted by socio-economic and 
linguistic disparities (Rao, 2021). Technology is the foundation of 21st century education. As such, technology has 
fundamentally changed the way that people impart and receive knowledge. For example, interactive multimedia, online 
learning platforms and adaptive learning technologies allow teachers to individualize their teaching to meet the various 
learning needs of their students (Bates, 2019). 

Digital India and eVidya initiatives taken in India have accelerated the adoption of Technology in Education - 
overcoming geographical and resource barriers (Mishra & Jha, 2020) requires integration of technology in line with the 
learning context and cultural and socio-economic background/ situation of learners since the benefits of technology are 
enormous. As highlighted by Garg and Sinha (2023), any use of technology must incorporate linguistic diversity by 
providing multi-lingual resources to facilitate learner inclusivity. When addressing the culturally diverse classroom, the 
incorporation of technological advancements together with culturally-responsive instructional practice is a critical 
necessity. Creating a synergy between CRP and technology to provide more culturally relevant learning experiences will 
improve the accessibility of educational resources. According to Bank (2021), integrating CRP and technology to support 
learning in technology (i.e., CRPs) will result in successful technology-enabled learning environments that not only meet 
the cognitive needs of students, but also support and respect the cultural backgrounds of students. When using multiple 
media in a classroom with different technologies (i.e., multimedia), students can express their cultural diversity (i.e., the 
stories behind their cultures) using multimedia- i.e., visual, auditory, and interactive materials. Thus, the goal of 
integrating CRP and technology is not only to facilitate improved learning outcomes but also to develop empathy, critical 
thinking, and cultural sensitivity within learners (Mehta & Gupta, 2022). In the Indian context, CRP can help teachers 
create inclusive lesson plans that will stimulate the learning of children who come from 
culturally/linguistically/geographically diverse backgrounds. 
 
2. THEORETICAL FOUNDATIONS 

Culturally Responsive Pedagogy (CRP) and Technology-Enhanced Learning (TEL): Principles, Relevance, and 
Intersection 

A teaching method that is geared towards declaring and making use of students' cultural contexts, identities, and 
histories to maximize their academic achievement and develop critical consciousness is referred to as culturally 
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responsive pedagogy (CRP). CRP seeks to construct learning spaces in which students feel observed, heard, and valued 
more grounded in the philosophies of diversity, equity, and inclusion. CRP embeds students' cultural understanding 
within instructional practices, establishing rich connections between academic standards and lived realities (Gay, 2018). 
The most important principles are valuing diversity, establishing cultural competence, and encouraging critical 
consciousness. Valuing diversity entails affirming students' cultural and linguistic heritage as strengths, designing 
learning opportunities that celebrate their heritage and encourage cross-cultural understanding (Ladson-Billings, 1995). 
Cultural competence demands that instructors themselves learn about diverse cultures, resist prejudices, and modify 
teaching methods to suit diverse needs of students (Sun & Xu, 2024). Furthermore, critical consciousness, encourages 
students to analyze and question societal norms and injustices, empowering them to become agents of change within 
their communities (Ladson-Billings, 2006). In today’s multicultural and multimedia classrooms, CRP is increasingly 
relevant as it bridges cultural and digital divides, creating inclusive and equitable learning environments while 
addressing systemic inequities. According to Gulya & Fehervari (2023), culturally responsive pedagogy was used as a 
long-term approach into their curriculum where in a limited number of courses that CRP was embodied and were able 
to develop the greater part of competence elements related to CRP. It was found that other than content expertise and 
learning the act of teaching, teachers must have the skill set of cultural competency and technology-based best practices 
(Smith, 2022). A practical holistic curricular approach was presented by the CRPK construct which is useful for 
preparation, development, and growth of STEM teacher (Ogodo, 2024). Due to increasing cultural and linguistic diversity, 
multilingual and multicultural classrooms have become a remarkably challenge for educators (Putera & Akid, 2022). The 
critical components for creating an environment that encourages fair excellence and adopts a climate and culture of trust, 
comprehension, and creativity of future possibilities along with evaluation of self, engagement in determined discourse 
and reflection on promoting cultural responsiveness as a clear, distinct, concrete, and practical process (Samuels, 2018). 
Teachers can substantiate students' identities and encourage a sense of belonging by including culturally relevant 
pedagogy and materials, while also escalating student engagement and learning outcomes (Caingcoy, 2024). 

Technology-Enhanced Learning (TEL) includes using various forms of IT to create better educational experiences 
and also how to improve instructional methods. TEL consists of online learning environments including multimedia 
resources; as well as using various kinds of interactive technology to create individualized, collaborative, and stimulating 
learning experiences for learners using TEL (Kirkwood and Price, 2014). The four main characteristics of TEL are 
personalization, collaboration, access, and equity. Personalization is provided through the use of adaptive learning 
websites that adapt content delivery based on an individual’s learning needs, preferences, and styles (Johnson et al., 
2016). Various types of digital communication have been used as part of TEL to allow for teamwork and peer-to-peer 
collaboration (Laurillard 2012). TEL has also provided greater equitable access to education by reducing geographic and 
time limitations. However, TEL has also highlighted the disparity between access to technology creating a digital divide, 
which requires additional assistance for all learners to have equitable access to the tools and resources associated with 
TEL (Selwyn, 2016). TEL has the potential to significantly improve educational outcomes when implemented in a 
thoughtful manner and also connected to the implementation of culturally responsive approaches that consider the 
cultural context of the children while encouraging them to think critically about the information being presented to them 
in a formal academic manner. 

According to Jiang et al. (2022) the study supports the idea that students’ reason for selecting an e-learning platform 
to be used for continuing education showed a positive correlation to personal computer confidence, their intent to use 
outside of the learning environment, and their ability to quickly understands how to use the e-learning platform. 

The need for the careful matching of pedagogical methods with technology characteristics, which is accomplished 
through several guidelines and theories (TPACK Model, UDL, and Critical Digital Pedagogy). According to the TPACK 
Model, when selecting tools to promote successful learning for students, educators must consider the three types of 
knowledge required for effective lesson. Mishra and Koehler (2006) indicate that an educator needs a Technology 
Knowledge (TK), or the knowledge of how to use digital tools; a Pedagogy Knowledge (PK), or types of instructional 
strategies that support learning; and a Content Knowledge (CK), or expertise in a subject; to design and implement 
effective learning experiences. CRP environments depend upon the TPACK Model for teachers' selection of the best type 
of technology to support students, depending upon the cultural backgrounds of students and the technologies that match 
their current digital culture. One example of how to utilize the TPACK Model to support cultural relevance and promote 
student engagement is to use multimedia resources with a wide array of diverse cultural stories (Hughes, 2018). 

https://www.granthaalayahpublication.org/Arts-Journal/index.php/ShodhKosh


Culturally Responsive Pedagogy in Technology-Enhanced Multimedia Classrooms Strategies for Bridging Digital and Cultural Divides in Diverse 
Learning Environments 

 

ShodhKosh: Journal of Visual and Performing Arts 123 
 

Similarly, the Universal Design for Learning (UDL) promotes inclusive education practices. The UDL approach 
provides several methods of presentation, engagement, and expression while maintaining CRP's efforts to respond to 
individual students' needs through flexibility and responsiveness. Examples of technology that meet UDL criteria include 
text-to-speech tools, interactive simulations and activities, and multilingual/multicultural materials that provide the 
same access and educational equity Faisal, K., & Fortino, A. (2025). 

 
3. STRATEGIES FOR IMPLEMENTATION  

Culturally responsive pedagogy (CRP) is a new way of teaching that brings together history, background and culture 
of each student into the classroom in order for all students to feel involved and engaged. Teachers in a multimedia-based 
classroom can use technology to close any gap between students' cultural recommended by CRP through the use of 
technology. This paper will identify best practices for inclusive curriculum design, effective use of technology by 
educators to mirror students' culture and the use of gamification as a means of engaging diverse students in learning. 

To create inclusive curricula, teachers must select digital tools that respond to their students' diverse linguistic, 
cultural, and socioeconomic backgrounds. Guidelines on Universal Design for Learning (UDL) provide universal access 
to and engagement with all educational content regardless of each student's ability and/or culture. For example, digital 
tools such as Google Classroom or Microsoft Teams can provide language translation as well as text-to-speech features 
to support the needs of all students based on their unique characteristics (Meyer et al., 2014). There are also online tools 
that provide support to educators for developing and presenting curriculum and instructional materials that reflect the 
cultures of all students. Canva and Adobe Spark are examples of tools that can be used by teachers to create attractive 
visual displays incorporating curricula that contain culturally-relevant topics; while Padlet and Miro, can be used by 
teachers to create a collaborative learning environment, support student-peers to learn from and work with one another, 
and promote mutual respect and cultural appreciation among students. 

The use of technology enables teachers and schools to provide localized and culturally appropriate materials that 
help students feel connected to their own identity. For example, many educational platforms adjust content based on 
where students are from, as Khan Academy does with their regional adaptations of materials to meet local cultural needs 
(Anderson et al., 2020). Additionally, there are tools like Google Expeditions that allow students to virtually visit 
significant places in their own cultural background, creating more of a relationship with their culture. Finally, students 
can use digital storytelling platforms such as Story bird or Animator to design and share stories about their own cultural 
experiences. This helps increase awareness and empathy with different cultures. 

Libraries and other institutions that support CRP in socially aware technology-infused learning. For example, virtual 
reality (VR) environments such as Oculus and Google VR allow learners to "travel" to different cultural environments 
and learn about the customs, traditions, and practices of those cultures (Savin-Baden, 2020). Adaptive learning 
technologies like Dream Box Learning and Smart Sparrow use AI to adapt the content learners receive based on their 
cultural context and learning styles (Weltman et al., 2018). Additionally, learning management systems provide adaptive 
features to support student learning with culturally appropriate resources and inclusive assignments. 

Gamification has been documented as a very effective means of promoting engagement among learners from a wide 
range of cultural backgrounds, particularly when the content embedded in the game is culturally relevant. An example 
of this is "Never Alone"; an Indigenous narrative video game; in this instance, the gamer interacts with Indigenous culture 
(LaPensée, 2016). Many of the elements used in gamification including, but not limited to, badges, points and leader 
boards, can be framed in a culturally relevant way to appeal to individual students' values and cultural traditions. Class 
craft is an example of a gamified learning platform; it encourages teamwork in the classroom, while incorporating 
Indigenous narratives within the game to create a collaborative and/or cooperative learning experience. 

To support educators in incorporating CRP within multimedia classrooms, there are many strategies that can be 
developed. Educators can participate in professional development programs to develop their abilities to create inclusive 
learning environments through the use of CRP and technology. Involving members of the local community in creating 
culturally relevant content will help to ensure that the content is authentic, applicable, and relatable. Additionally, 
including students in the design process for digital curricula will increase the likelihood that the materials will be 
applicable to their cultural backgrounds, resulting in a more interactive and inclusive learning process. 

Collaboration: Creative work in groups 
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A variety of group work tools at the event's host location were intended to develop participant's talent for 
cooperation and creativity through their use. These tools included: Mandala, Puppetry, Nukkad Natak, Rangoli making 
and so on, were employed as a means of enhancing cultural understanding and expression through a shared experience. 
The other way in which participants increased their cultural sensitivity and awareness was through the sports activities 
provided at the event; thereby reinforcing the message of, "Unity in Diversity".  

Figure1   

 
Figure 1 Mandala by Students of Education Department 

 
Figure-1 depicts mmandala by students of education department. As Mandala art intricate designs it encourages 

teamwork and creative expression. To celebrate cultural diversity and foster collaboration among students various 
creative group activities were organized. 

Figure 2 

 
Figure 2 Participation in Nukkad Natak 

 
Second activity as depicted in figure-2 was Nukkad Natak (street play) on the theme cyber security which acts as a 

medium for creating awareness on social and cultural themes. 
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Figure 3 

 
                                                                           Figure 3 Rangoli Making Competition 
 

Third activity was Rangoli as depicted in figure-3 where traditional artistry was showcased which also symbolises 
unity and harmony. 

Figure 4 

 
Figure 4 Leveraging Sports for Cultural Awareness and Sensitivity 

 
Figure-4 illustrates cultural awareness and sensitivity. The researcher organised sports events for emphasizing 

teamwork and mutual respect. 
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Figure 5 

 
Figure 5 Unity in Diversity: Understanding Cultural Heritage Across States 

 
The puppet-making session was conducted which allowed participants to narrate stories reflecting cultural values. 

Figure-5 represents students’ participation in interactive and engaging activities, the theme, Unity in Diversity: 
Understanding Cultural Heritage Across States, was effectively presented. 

 
4. CASE STUDIES AND BEST PRACTICES  

To bridge cultural and digital gaps in multimedia classrooms it becomes vital to implement culturally responsive 
pedagogy in technology driven learning. As it includes integration of various technologies, teaching methods, and cultural 
insights by incorporating diverse cultural perspective. A key strategy is incorporating diverse cultural perspectives into 
the curriculum which reflects culturally relevant content. For example, utilizing multimedia tools such as pictures, videos 
and texts which show a variety of different cultures, languages and traditions can help students comprehend the material 
and have a deeper knowledge of each other's culture (Ladson-Billings, 1995). Another way in which people from other 
cultures connect their lived experience with the learning experience is through stories. According to Ladson-Billings 
(1995), Culturally Relevant Pedagogy (CRP) makes use of the culture, prior knowledge and experience of students and 
the way that students learn best (the styles in which they perform) to create an experience that is more relevant to them. 
According to Chen and Wellman (2006), teachers can create a bridge between students from different cultures by using 
technology to facilitate interaction and engagement. The use of interactive platforms (i.e. discussion forums, social media, 
virtual collaboration) (Chen and Wellman, 2006) can facilitate a cross-cultural exchange of ideas and allow for students 
to share their unique perspectives, lived experiences and cultural narratives. Some technology tools can promote 
multicultural competency because they provide opportunities for interaction with students in culturally and 
linguistically diverse online environments, thereby enhancing the possibility for collaborative learning and helping to 
provide a bridge to assist students to overcome cultural barriers to listen to the different perspectives of others (Chen 
and Wellman, 2006). Ongoing professional development is important for educators and must include ongoing training 
regarding culturally responsive pedagogy (i.e. CRP). 

Teachers need to learn how to implement technology-enhanced culturally responsive techniques in the classroom. 
Professional Development (PD) training must include assistance with recognition and respect for cultural differences 
and will also include cultures of different groups in how to integrate culturally relevant pedagogy into lesson plans, and 
how to use technology to enhance an inclusive classroom. 

In Gay (2010), it is stressed that as part of professional development, teachers need appropriate skills for addressing 
students' cultural diversity, including pedagogical content knowledge and the ability to use technologies related to 
culturally responsive teaching. 
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Teachers must regularly evaluate and adapt the curriculum to maintain a culture of responsiveness. The curriculum 
must also frequently be assessed and modified according to the needs of the current students and their cultural contexts. 
Evaluating has many components, but at least two will help you develop a culturally responsive curriculum: continual 
evaluation from the students regarding the materials you are using to teach your lessons and changing/integrating new 
technologies that promote inclusivity into the instructional resources. Bank (2006) states the need for a transformation 
of the curriculum to meet the needs of the diverse populations; he emphasizes that developing a continuously improving 
culture involvesusing formative as well as summative evaluation of the curriculum, so you can identify when a 
curriculum is not culturally responsive and what changes need to be made. Finally, a classroom environment that fosters 
a culture of inclusivity is essential. The teacher must develop a classroom environment that is conducive to supporting 
the students in their classroom. In doing this, the teacher will create an environment where all students feel valued and 
respected, encourage the development of open communication, empathy and collaboration amongst the diverse students 
in the classroom. The use of digital tools will assist in enhancing the effort of developing this atmosphere. Vavrus (2002) 
discusses how a classroom that fosters the development of a culture of respect. 

 
5. NAVIGATING CHALLENGES AND CRAFTING SOLUTIONS: INTEGRATING TECHNOLOGY WITH 

CULTURALLY RESPONSIVE PEDAGOGY (CRP) 
The digital gap between different socioeconomic or geographic groups' access to technologies and their use in 

culturally responsive ways is a major issue that prevents students from participating fully in the use of technology-
enhanced learning (Graham, 2020). Additionally, many educators have not been trained to use technology in culturally 
responsive ways, therefore limiting their ability to choose and utilize digital tools that will meet the diverse needs of 
learners from various cultural backgrounds. Many times, there are insufficient or inappropriate professional 
development opportunities for educators. This leads to teachers not using technology effectively and failing to 
incorporate culturally authentic experiences into their lessons (Bennet, 2019). Also, when technology is used 
inappropriately, educational systems may increase stereotype/injustice through the proliferation of dominant cultural 
perspectives via technology. If not designed/selected with consideration of cultural perspectives, the digital content that 
educators use will contribute to the marginalization of minority students and encourage their disengagement and 
perpetuation of inequities (Ladson-Billings, 1995). Additionally, many educators are not comfortable using technology; 
this causes them to refuse to attempt to use technology (Stokes, 2020). 

To overcome these issues, educator-specific professional development is essential. Professional development 
should include training and support for teachers’ ability to effectively use technology through the lens of culturally 
responsive practice; such professional development should include training on how to effectively choose, build, and 
deliver products that are culturally responsive to all students inclusive of their varied backgrounds and learning styles. 
Professional development should also work to eliminate the cultural bias that is present in technological products and 
content, through education on such biases and how to counteract them (Bennett, 2019). Additionally, public educational 
policies should also reflect a commitment to include all students and integrate technology in accordance with culturally 
responsive practice. Specifically, public policymakers should advocate for the equivalence of students’ access to digital 
resources regardless of location/socio-economic status. This can include investments in the infrastructure for affordable 
internet, digital devices and digital learning platforms. Policymakers should also create policies that mandate that 
educational institutions utilize culturally responsive criteria when considering adopting new technology (Graham, 
2020). Finally, by including families and communities in the training and resource-building process, schools and 
educators can gain an understanding of families’ cultural values, histories and expectations for their 
children’s/classmates’ schooling experiences. Involving stakeholders in the development and use of digital resources 
will help to ensure that the resources used by both schools and families will be culturally and personally relevant to all 
students. Subsequently, bridging the gap between the community’s cultural relevance to its students and schools’ 
cultural relevance to their students will ultimately produce a well-rounded educationally stimulating environment for 
all students. 
Table 1 

Table 1 Culturally Responsive Pedagogy (CRP)- Key Principles and Their Integration in Technology-Enhanced Learning 

Principles of CRP Description Technological Integration 
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Cultural Awareness and 
Inclusion 

Recognizing and valuing students' cultural 
backgrounds. 

Use of diverse multimedia content, multilingual 
platforms, and inclusive avatars. 

Collaborative Learning Encouraging peer interaction and cultural exchange. Online discussion boards and collaborative tools 
(e.g., Padlet, Google Docs). 

Student-Centred Teaching Tailoring instruction as per cultural experiences of 
students' and their learning styles. 

Adaptive learning technologies, personalized 
learning paths, and AI tutors. 

Critical Consciousness 
Development 

Encouraging students to critically examine cultural 
assumptions and biases. 

Digital storytelling, VR experiences simulating 
different cultural contexts. 

Empowerment and 
Engagement 

Promoting student agency and participation. Interactive apps, gamified learning platforms, and 
student content creation tools. 

 
Table-1 elaborates the principles of Culturally Responsive Pedagogy (CRP) and its integration with technology. 
 
6. POLICY IMPLICATIONS FOR PROMOTING CULTURAL RESPONSIVE PEDAGOGY (CRP) IN 

TECHNOLOGY-ENHANCED LEARNING AND FUTURE TRENDS: AI, DIGITAL EQUITY, AND CRP 
Culturally Responsive Pedagogy (CRP) can be promoted in an environment which is technology-enhanced by 

integrating principles of CRP into educational technology, curriculum design, and teacher training program. The role of 
policymakers is to embed the principles of CRP into the curriculum across all grades and levels of education that ensures 
inclusion is being reflected educational content. The steps taken involves reviewing existing curriculum to incorporate 
cultural narratives which resonate with different backgrounds of students and also involve multicultural content. For 
instance, integrating global literature, diverse historical perspectives, and digital tools that allow students to explore 
cultural heritage can bridge digital and cultural gaps. 

For CRP to be implemented widely in our educational system, it is necessary for educators to have adequate training 
in how to understand and respond appropriately to the diverse cultures of their students. All teacher professional 
development programs should focus on integrating CRP as an on-going focus area of training from pre-service through 
in-service. Continued development of training programs for teachers should also include the use of digital technology as 
an extension of developing culturally responsive instructional practices.  Workshops and courses specifically in digital 
literacy, strategies for creating culturally inclusive lessons and creating culturally responsive classroom environments 
will help prepare teachers to implement CRP in their classrooms.  

To support the implementation of CRP, policymakers should ensure that all students have equitable access to high-
quality digital tools and resources that meet the unique needs of the different types of learners in today's schools. 
Additionally, they need to provide funding to develop OER from a culturally inclusive perspective that is available to all 
students. Furthermore, the use of AI can help provide individualized learning experiences for students from diverse 
cultural backgrounds and to improve the implementation of CRP. By providing culturally relevant content 
recommendations for individual students, AI will help increase student engagement with the material and improve their 
overall academic performance.  

There are a few major trends anticipated to emerge in future CRP in tech enhanced learning. First, one key area in 
which AI is expected to increase intensity for CRP is by personalizing learning experiences. Through the use of artificial 
intelligence technologies, learning content can be adjusted so that it aligns with the student's cultural background, ways 
of learning, and pace of learning. AI powered platforms can provide language learning resources contextualized in 
relation to a student's culture, thus providing a more relevant and engaging experience. AI can also help assess students' 
understanding of culture by providing culturally appropriate feedback. Policies that encourage research and 
development on culturally sensitive AI applications will greatly promote the scalability of CRP. 

Another very important aspect of CRP is ensuring all aspects of digital equity are in place. As technology is further 
integrated into education, continued attention must be paid to addressing any digital access disparities based on socio-
economic status, and there should be efforts to create equitable access to digital tools and internet connectivity for all 
groups. Examples include providing affordable internet access and devices (i.e., help with purchasing computers and/or 
internet service) to students living in low-income communities. Digital literacy also needs to be promoted through 
policies that ensure that all students will be adequately prepared to take advantage of technology-enhanced learning 
environments regardless of their background. 
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Countries around the world such as the United States, Canada and Australia have all taken great steps forward in 
integrating CRP with technology in their education systems. Through the achievements of these countries, three main 
lessons have been learned: the need for multicultural education policies; support of teacher training opportunities; and 
engagement by communities. As India develops its own distinct educational policies, it must use the lessons learned from 
these other countries to create a more inclusive system that values its many diverse cultures. Future efforts to develop 
policy in India must incorporate Indigenous knowledge systems and ensure digital tools used within the classroom are 
reflective of India’s own rich cultural heritage. Creating CRP frameworks that are operationally relevant will enable 
schools across India to create a more equitable and inclusive educational system. 
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