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ABSTRACT 
The wide range of perspectives on the nature of artistic creativity, the changing trends 
and styles in fine art, and the often-conflicting approaches to artistic expression are 
defining features of our time. Naturally, this diversity influences art education in various 
ways, with different teaching methods and approaches emerging in response. Many 
educational institutions, depending on the specific focus of their art programs, are 
seeking their own methods of teaching fine arts that they believe are most relevant to 
their discipline. This is neither unusual nor negative, provided that the essential aspects 
of an artist’s foundational training are adequately incorporated into the curriculum, 
regardless of the program’s specific focus. The question, however, is what constitutes the 
fundamental training of an artist. This typically includes subjects like composition, 
drawing, painting, sculpture, and art history—areas commonly reflected in educational 
standards. Yet, departments and programs often make adjustments to these core 
subjects, tailoring them to their specializations, prevailing educational trends, or the 
preferences of their leading faculty. This leads to the development of what can be 
considered "special" courses in drawing, "special" painting, and so on. These are "special" 
in the context of the academic course, rather than focusing on the development of specific 
visual techniques tied to a particular artistic specialization. 
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1. INTRODUCTION 
Research indicates that, depending on the professional level of artists and educators, the tendency to focus on 

specialized drawing and painting techniques for decorative artists and designers can have a detrimental effect on 
fundamental art education. It is reasonable to believe that academic drawing and painting can be either well-executed 
or poorly done, but specialized courses in drawing and painting can still serve the specific goals of a given educational 
program. Furthermore, the disciplines that make up the core training for artists are grounded in the achievements of 
academic art. Many teachers and students view these disciplines as outdated, dull, or disconnected from contemporary 
needs, arguing that they should be modernized. At the same time, however, many artists and educators recognize that 
achieving proficiency in academic art requires significant dedication, time, and immersion in the craft. For example, 
professional advice often states the obvious, that one must constantly draw, never taking a break, whether on holidays 
or weekdays. Through consistent practice, one can develop natural abilities and become a skilled practitioner. Without 
this, perfection cannot be attained. Despite claims to the contrary, no one can achieve mastery without learning from a 
master. In today's art education climate, where there is pressure for faster results and streamlined processes, such a 
level of commitment is not always feasible. Classical art education resists changes not only because knowledge of great 
works of art distinguishes a well-rounded individual, but also because it reflects the technical brilliance of past masters. 
Most artists began their journey by studying and copying classical works, and even many modern abstract or avant-garde 
artists base their work on careful studies of color and composition. 
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2. THE ARTIST’S PROBLEM 

It is commonly believed that individuals involved in art often possess a complex mental makeup. This idea is 
frequently depicted in literature about the lives and works of artists, historical accounts of art, and has become a 
stereotype ingrained in public consciousness. Many literary works reflect the emotional struggles, creative quests, and 
often tumultuous relationships that artists have with society, as well as the psychological challenges they face. Examples 
of such works include novels by authors like Lyon Feuchtwanger, Irwin Stone, Henri Perruchot, D.S. Merezhkovsky, and 
W. Somerset Maugham, among others. While much of what is written and said about the personal traits of artists may 
hold some truth, it is also worth considering how an artist's character has historically been shaped by their social 
standing. In the early stages of civilization, artists were often seen as belonging to the lower classes. In ancient Egypt, for 
instance, the work of an artist was considered menial and associated with slavery, not suitable for free men. During the 
Middle Ages, the artist’s status was more akin to that of a craftsman, with their work strictly regulated by guilds and 
overseen by masters.  

A significant shift in the social status of the artist occurred during the Renaissance, when artists began to be regarded 
as part of high society, fulfilling commissions from influential patrons. This change, along with the level of education and 
social status of Renaissance artists, allowed them to pursue greater creative freedom. These trends continued into the 
19th and 20th centuries, when the artist became not just a craftsman but a visionary capable of expressing profound 
philosophical ideas through art, and making groundbreaking contributions to aesthetics and the philosophy of art. As 
the individual realized their independence in society, the artist gained creative freedom to express personal emotions 
within certain limits. The artist no longer viewed their work as merely the expression of divine will, but as a 
manifestation of their own spiritual tendencies. Naturally, such views of the artist as a unique individual deserving of 
special recognition influence the development of young artists. It is reasonable to assume that every fine arts student 
sees themselves as exceptional in some way, in line with the prevailing idea of the artist's personality. At the same time, 
emerging artists, in search of their place in the creative world, explore not only potential specializations but also various 
styles, techniques, and influences, sometimes even borrowing elements from others. This process is both complex and 
time-consuming, deeply personal, and influenced by many factors tied to the individual qualities of the student. All of 
this highlights the need for a thoughtful approach to the design and structure of the educational process for aspiring 
artists. This educational process is deeply influenced by the social status of the artist in the modern era, as well as the 
diversity and often opposing views on the nature of artistic creativity. Today, the range of trends and styles in visual arts 
is so vast that it can be difficult for those not versed in art theory to assess the significance of any given artistic 
phenomenon. 

To address these challenges, it has been suggested that elective courses be introduced into the curriculum that focus 
on topics related to artistic literacy, areas not traditionally included in the training of fine arts educators. These courses 
would emphasize the theory, history, and practice of formalism in art, formal composition, the development of abstract 
art, and the impact of these movements on contemporary art. This initiative is intended not only to meet the needs of 
students studying design and decorative arts but also to support the intellectual growth of all students involved in artistic 
disciplines. As the role of painting and drawing in artistic education is to cultivate perceptual experience, these subjects 
enable students to engage with art on a deeper, more reciprocal level. Modern design trends are closely tied to 20th-
century visual arts, ranging from abstract expressionism and pop art to conceptualism, assemblages, and installations. 
Many of the avant-garde and postmodern ideas that remain relevant today have been embraced, reinterpreted, and 
revitalized by 21st-century designers, who have recontextualized them within new socio-cultural circumstances. 

 
3. DEFINING MEASURES AND CONDITIONS 

Naturally, the issues outlined above require a response from the professional community of teachers and artists. 
This typically takes the form of defining measures and creating conditions for an educational process where individual 
forms of instruction play a meaningful role. In this context, art pedagogy has its own unique characteristics that 
significantly influence the nature and structure of individual lessons. For musicians, this is expressed naturally through 
the teacher’s presence during the performance of a piece, but for visual artists, the situation is more complex. While an 
artist-teacher can provide valuable guidance and feedback as a student creates their work, it is difficult to imagine 
constant oversight during the creation process. This would be uncomfortable for the artist and would hinder their ability 
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to freely express themselves. The teacher's individual work with the student artist is more about periodic reviews of 
their progress, offering consultations, demonstrating techniques for solving specific problems, and engaging in 
discussions about the history, challenges, and future of artistic creativity. To evaluate the outcomes of the experimental 
work, criteria were developed to assess the quality and effectiveness of the classes aimed at strengthening students' 
understanding of the basics of artistic literacy. In addition to general criteria related to professional skills and knowledge 
in creating art, an important aspect was determining the students’ motivation to engage with the broad range of topics 
encompassed by artistic literacy. The evaluation criteria were defined through reviews and discussions of creative 
works, tests, and student surveys. Overall, the results based on the criteria for evaluating concepts like composition, 
harmonious unity, and the integrity of plastic and color solutions showed a 35% improvement in the final works. 
Regarding the criteria that assessed originality, expressiveness, and student motivation, the final study results showed 
a 54% increase. 

 
4. ART PEDAGOGY 

The forms of individual work are reflected to varying degrees in the educational processes of institutions. The 
quality of such work often depends on the teacher’s professional expertise and their ability to engage with students. 
Some students fall under the personal influence of the teacher and diligently adopt the teacher's professional and 
creative approach, while others are less influenced by the teacher’s guidance and seek their own artistic vision. The 
effectiveness of this process is hard to assess. Some students become imitators of the teacher's style, while others forge 
their own path. The teacher’s individual work with students is inherently subjective and influenced by various factors; 
it is not strictly regulated. This type of work is not formally scheduled into the fine arts curriculum, and the results of 
individual sessions are highly personal. In our view, this represents a challenge in the training of fine arts educators. In 
practice, some students become particularly influenced by the personal charisma of a teacher who has strong opinions 
about artistic creativity, often deviating from academic trends and dismissing fundamental principles of visual literacy. 
While artistic creativity is inherently variable and individual expression has become a significant trend in contemporary 
art theory and practice, it is important to remember that fine arts education must help students develop professional 
competencies aligned with a solid foundation in visual and artistic literacy. The issue of allowing students the freedom 
to choose their own educational path, exploring various opportunities and directions in art, is highly relevant today. One 
solution to this challenge, we believe, lies in developing students' understanding of artistic literacy. 

Currently, most institutions training fine arts teachers focus on developing professional competencies in artistic 
creativity based on core theoretical and practical principles of visual literacy. General artistic training is reflected in 
subjects like drawing, painting, composition, art history, and sculpture. However, some key aspects of artistic literacy 
are not addressed or are poorly covered. These include the nature of artistic creativity, the role of the artist in their 
creative activity, the historical development of ideas about artistic form, advancements in the technical aspects of visual 
practice, the formal method in art, and key movements in modern art. We intentionally leave this list open-ended, as it 
may require further additions or clarifications. One of the primary goals of education is to engage students in productive 
artistic and creative work. Motivation for independent creative activity plays a crucial role in both art education and 
aesthetic development. A new approach to education is reflected in the pedagogy of consciousness, where the core 
principle is cultivating a positive attitude toward challenges, and trusting in the ability to overcome obstacles as a means 
of self-development. The teacher’s role is to help students find ways to navigate difficulties, not to eliminate them. It’s 
about supporting a positive attitude and fostering the development of willpower, creating conditions in which this 
development becomes a personal need and a driving force. We believe that the challenge of modern methods in teaching 
drawing in higher education lies in infusing the lessons with creative meaning, unlocking the expressive potential of 
graphic art for students, and providing them with the tools to tackle artistic and creative challenges. 

 
5. CONCLUDING OUTLOOK 

A significant focus is placed on the theory and practice of composition. Composition is primarily viewed from two 
perspectives: first, as an objective set of principles that govern the harmonious relationship of natural phenomena, 
independent of human intervention; and second, as a product of human creativity, where the goal is to explore the 
aesthetic potential of organizing space within human activity. As a result, concepts like figurativeness and non-
figurativeness in composition, as well as its structural principles, are introduced. Through the study of works by artists 
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from various creative fields, the importance of understanding compositional laws in the creation of art is highlighted. 
Practically, students were tasked with creating abstract compositions that carried specific associative meaning, aiming 
to reveal artistic and figurative solutions to the theme of their work. This approach involved using abstract art techniques 
to express the theme without relying on figurative imagery. The language of the art form of design is marked by stylistic 
generality, which reveals in the image characteristic features of other art forms, communicated through stylization and 
enriched by patterned elements. 

The experimental work generally took the form of open classes, where modifications were often made during the 
process. Modern communication tools allowed for quick responses to emerging issues related to the study of artistic 
styles, trends, and techniques of fine art masters. This made the learning process dynamic, engaging students in 
discussions about artistic creativity and continuously stimulating their interest in the subject. The experience of 
organizing cross-cultural courses has become a popular innovative approach in art pedagogy. The study of mixed 
methods and approaches in art education is also explored in Art Connections: An Investigation of Art Education Courses 
for Preservice Generalists. A Canadian study on creating a unified ecological cultural educational environment further 
supports the relevance of this research. It has been observed through research that the language of the image has always 
been accessible, even to those who were illiterate (think of rock paintings or icons in temples). Today's teenagers, with 
their 'video clip thinking,' are more likely to connect with images than with text. This underscores that the central aim 
of the experimental classes was to highlight to students the importance of studying the fundamentals of artistic literacy 
for their professional development as artists, regardless of their specialization.  
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